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lhc School Class as a Sccial System:

 Some of Its Functions in Amcrican Society”

 Harvard University

‘Tins ESSAY. WILL ATTEMZT TO OUTLINE, if only skeichily, an_analysis of the
clementary and sccondary school class as a social system, and the relation of
its structure 1o its primary functions in the society as an agency of sociali-
zzticn and allocation. While it is‘iuiporla‘ntftlm the schoel class is nonmally
part of the larger organization of a scliool, the class rather than the wiwle
school will be the unit of analysis here, for it is recognized Loth by the
- scheol syslcm;md Ly the individual pupi!y as the place where ihe “Busine:s”
of formal education sctually takes place. In clementary schools, pupils of
one grade are typically placed in a single “class” under one muin teacher,
but in the sccondary school, and sometinmcs ia the upper clamentary geades,
the pupil works on different subjccts under different ‘teachers; here e
compkxof classes partidpntﬁl in by the same pupilis the si

ignificant vait
_ for our purposes. i

.. THE PrOBLEM: SOCIALIZATION AND SELECTION

Our main interest, then, is in a dual problem: first of how the school cass
functions to intcrnalize in its pupils both 1he cormiunents and cap:i{iz(e& for
successful performance of their fature adult roles, and sccond of how it
functions to ailocate these human resources within the rolestructure of the
adult society. The primary ways in which these two pi*ab‘cms are intor-
related will provide our main peints of relerence. ,
First, from the functional point of vigw the school _class can be treated os

an agency of Stggigl_i_:‘rgg}g;g;'l"‘im{ is 10 say, it is :m%;*gcilq' thiough which
individual porsonalities are trained to he mot
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the family, informal “peer groups,” churches, and sundry \'olnniary orﬂam-
zations all play a part, as docs actual on-the-job training. But, in the period
extending from entry into first grade uutil entry into the labor force or bt
marriage, the school class may be regarded as the focal socializing agency. 1

The socxaluauon function may be summed up as the development in in-
dn-:duals s of the “the commitments and t:apacmu which are essential prcreqm-
mcs of thclr future role-performance. Commmncms may be broken down
in turn into two components: t;oP_m_y_tmcm to the implementation o of the
broad values of socicty, and commitment to ‘the pcrform.mce of a spr:c.i‘ c
ype of role within the structure of chicty “Thus a person in a relatively
humble occupation may be a *“solid citizen” in the sense of commirment fo
honest work in that occupation, without an intensive and sophisticated
concern with the implementation of society’s higher-level values. Cr con-

versely, somcone elsc might object 10 the anchorage of the feminine role in
marriage and the family on the ﬂroum‘ls that such anchorage keeps society’s
total talent resources from bcmg distribuicd cquitably to business, govern-
.ment, and so on. C.apac:ur:s can also be broken down into two componsnis,
the fizst being competence or the skill to pcform the tasks involved in the
individual’s roles, and the sccoud l:cmg "mie—rctpons.b:iﬁ v or the cipa-
city to live up to other people’s mpcct.mcm of thé inter parsoml behavior
appropriate to these roles. Thus a mechanic as well as a doctor needs to
have not only the basic “skills of his uade," but also the ability to behave
responsxbiy zowanl thosc pcop!e wuh uhm'a hc is bro ag’ht into contact in
hiswork. - ,

While on the one hmd the school class may be rcgnrﬂcd as a primary
agency by which these different components of commitments and capacities
are generated, on the other hand, it is, iom the puint of view of the society,
an agency of "mnnpowcr" allocation. It is well known that in American ;
society there is a very high, and probably increasing, corrclation batween
'one’s status lev el in the society and one’s level of educational attainment,
Both social status and educational level are obviously related to the occu:
pmoml status which is attained. Now, us a result of the general process of
Doth educational and occupational upgrading, completion of high school is
increasingly coming to be the norm for minimum satisiactory educaiional
attaimment, and the most significant line for future occupational status hos i
come to be drawn between members of an age-cohort who do aml do nat 2o
to college. : 4 :

We are imcrc‘sim’f d:cn. in awhat it is about :}m—‘schoal class in o sceicty

o
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w!udu do and do 1ot go.to m}h.be. Because of a S::uhfzan of ¥ac33§sm 2l
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a rather pragmatic pluralism, there is apparently comsiderable varicty

among school systems of vaious cities and states. Although the situation

in metropolitan Boston probably represents a more highly structured pat-

tern than in many other parts of the country, it is probubly not so extreme

as to be misleading in its main features. There, though of comse actual
entry into college does not come until after graduxtion from high school,

the main dividing line is between those who are and are not enrolled in the

college preparatory course in high school; there is only a small amount of
shifting either way after about the ninth grade when ithe decision is nor-
- mally made. Furthcrmore, the evidence seems to be that by far the most im-
_portant criterion of selection is the record of school performance in elemen-
tary school. These records are evaluated by texchers and principals, and
there are few cuses of entering the college prepuratory course against their
advice. It is therefore not stretching the evidence 0o far 1o say broadly that
the primary selective process occurs thiough differential school performance

in elementary school, and that the “scal” is put on it in junior high school.*

The evidence also is (l:at the selective process is genuinely assortative, As
in virtually all compiralle processes, ascriptive as well »s achieved factors
influence the outcome; In this case, the ascri prive fxtor is the socicccononic
“status of the child’s family, and the [ictor underlying his opportunity for

achievement is his individual ability. In the study of 3,548 Boston, high
school boys on which these generalizations are based, each of these factors

was quite highly correlated with planning college. For example, the per- |

centages planning college, by father's occupation, were: 12 per cent for
semi-skilled and unskilled, 19 per cent for skilled, 26 per cent for minor
white collar, 52 per cent for middle white collar, and S0 per cent for major

white collar. Likewise, intentions varicd by ability (as measured by 1Q),
namely, 11 per cent for the lowest quinstile, 17 per cent for the next, 21 per

cent for the middle, 30 per cent for the next to the top, and 52 per cent

for the highest. It should be noted also that within any ability quintile, the

mlationship of plans to father's occupation is scen. For example, within the

very important top quintile in ability as measured, the range in college

intentions was from 29 per cent for sons of luborers to 89 per cent for sons
of major white collar persons? AN S| G e ik ok 0

‘11;:" principal source fur thesz Sf;llf’mtlylli :53 a”l‘tudy of iu:i':ll iuol:ilily ainmag bovs in
ten public ligh schuols in the Bostun menapolitagr area, comfucted by Samuel A,

Stouffer, Flesence R Kleckhohn, aid she presint author, Fofuitunately the marerial
is not availuble in publi-hed form,

*Sce table fzom this study in ). A. Kahl, The American Cliss Structure {New Yok

Rinchart & Co., 1933), p. 243, Dana hon 2 parienwide sample of high xchool students,
puhli,\lml b}‘ l'll!‘tll‘tllil”tlﬂll 'l\ﬂfll"'o S«r;ri{(,y ;]].:“ similar Pa“c“u llf ’tia,fg:‘;’;I:'ﬁ’
Fur example, the E1S «udy shows vaiction, by faher's occitpation, in propmition of hizh
school seniors planniig collere, of from 35 per wont 10 50 por cent for Loys and =7 per
cent 10 7Y par cont bor givhs (Vione Buck rous:d Factms Related so College ithivs ot
College Emvllunt avong High Schaol St nts [Brinecton, N, Jo Educativnad Sestiog
Service, 1937]). ,
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The cmnml points Izcrc scem 10 be that Lhcre is a re].nmc!} uniform
criterion of selection operating to differentiate bcmeen the college and the
non-collcge contingents, and that for a very important part of the cohort
the operation of this criterion is not a “put-up job"—it is not slmpl) a way
of aimming a. prcuous!y dcu.nmncd ascriptive staws. To be sure, the
high-status, high-ability boy is very likely indeed to go 10 college, and the
low-status, Jow-ubility boy is very unlikely to go. But the “cross- qr:.ssured"
group for whom these two {actors do not coincide? is of cons:dcrab'e im-
portance.

Considerations hke lhesc Icad me to concludc :hat thc main p:occss oi
daﬂ'crcmmuon (w hich from another point of view is sclection) that occurs

during elementary school takes place on a single main axis of aclucacmzm, :

Broadly, moreover, the differentiation leads up through high school to a
bifurcation into college-goers and non- collcge—gocn. laiE

To assess the significance of this pattern, let us look at its place in the
socialization of the individual. Entering the system of formal cduc'nwn is
the child’s ﬁxst major step out of primary invg'vement in his family of

' orientation. Within the family certain foundations of his motivational
system have been Jaid down. But the only churacteristic fundamental to
later roles which has clearly been “determined” and psychologically stamped
in Ly that time is sex role. The postoedipal ‘child enters the system of
[foimal education deaaly'mtcgorizcd as boy or girl, but beyond that his
roic is not yet dilferentiated. The process of sclection, by which persons. will
select and be selected for categories of roles, is yet to take place.

On grounds which cannot be gone into here, it may be said that the most
imporlam single predispositional factor with which the child enters the
school is his level of independence. By this is mecant his level of self-suffi-
ciency rlative to guidance by adults, his capacity to take responsibility and
to make his own decisions in coping with new and varying situations. This,
like his sex role, hic has as a function of his expericnce in the family.

The family is a collectivity within which the basic status-structure is
asaribed in terms of bivlogical position, that is, by gencration, sex, and age.
There are inevitably diflerences of performance relative to these, and they
are rewarded and punished in ways that contribute to differential characier
formation. But these differences are not given the sanction of institutional-
ized social status. The school is the first socializing agency in the child’s

experience which institutionalizes a differentiation of stitus on nonbiologi-
€

*There seemt to he two majy reasous \xhy the high-status, low-ability group is not s
important as its clacase, The firt is that in a society nl’ expanding lucational and ueCuPae
tional opputunity the gencral tend §s one of n;"'ndm" and the social pressmes to
downwanl woohilitny 216 et as 2ot as they would otherwise be. The second is shat theie
ase emhioning mutmeaiqns \a!niz  gead gt moteet the hich watas boy who has diffieniey

“mabing the gresde.” Ile may be sent 1o @ coliene with bow academie stamderds, hie may o to
schooh whee the line hetween alnlity Irvels is not rigmously drawn, ote.

.

s,

B

oo o,



s * * He ., o h o ST ,/" % --‘wﬂ 03090

yo hovl Cluss as a Sucial Systemn 301‘

1 st ] Morcover, this is not an ascribad but an ulm.n.d status; it is the

s ~earned” by diflferential pcrfonu:mcc of the tasks set by the lc-:cher.‘
$1 is acting as an agent of the commumt) s school system. Tet us !ook at -

w ,uucturc of thu situation.

» d S
'I‘n: STRUCIURY QF THE Lt.xnm'nu SCIIOOL Cuss

In :lrcord ‘with the generally wide variability of American insmuuom.
wd ‘of course the basically local control of school systems, there is con-
Jerable variability of ‘school situations, but brondly they have a single
lmuly well-marked framework.! Particularly in the primary part of the
‘wnentary grades, i.c., the first three grades, the basic puttern includes one
wuin teacher for the class, who teaches all subjects and who is in charge of
s class gencrally, Sometimes this carly, and (frequently in later gradu.
her teachers are brought in for a few special subjects, particularly gym.*
.sic, and art, but this does not alter the central position of the main
acher. This eacher is usually a wonian.® The cluss is mlh llus one teacher
_« the school year, but usually no longer.
The class, then, is composed of about 25 age -peers of hoxh sexes drawn
e a relatively small geographical area—the neighborhood. Except for
sex in certain respects, there is initially no formal basis for dilferentiation
of sirus wulnn the school class. The main structural differentiation devel-
ops g:.m.nlly. on the single muin axis indicated above as achievement.
<Lt the diiferentiation should eccur on a single main axis is “fisured by
~ur pritaary features of the situation. The first is the initial equalization of |
$he,“contestanys’ ” status by age and Ly “family background,” the ne:g‘hbor-
vport Leing typically much more homogeneous than is the whole scciety.
The sceornd circurastance is the imposition of a common sct of tasks which
I.O"llﬂ"ll""‘l.l to most other task-areas, strikingly undifferentiated. “The school
l)'u:uon is far more like a race in this respect than most role- pcr(orm:nce :
situations. Third, there is the shup polanul:ion between the pupils in -
#rgit initial cquality and the single teacher who js an adult and “represents”™
$e adult world. And fowth, there is a relatively s)stcnauc process of- -
evalaation of the pup:ls pcrfommnccs. From the poiut of view of a pup:l
s cvaluation, particularly (thcugh not exclusively) in the form of report
ead marks, constitutes reward and/or punishment. !'or past rcr[mmana.

*»

‘;I‘hz: disension rcrm 10 publu: uhmll. Or!y !umt 13 per rmx of all ckmmn:y
B tw-mlarr sehaol pllpﬂt anend non-public rcheols, with thic ‘poportion ranging
=3 abowt 22 per cont in the Northeast tv about 6 per cent in the Seuth. U, S. Gffice of
..g:',zn. mumm! Swvey of Fducation in the Lmlrd States, 1957.56 {\Sasimr-wn.
£ Gotcrmming I'nmmv (Jl.;ﬂ*. 1939), chap. ii, “Statistics of State Schoul Systems,
W56 Table 43, p. 1
Tnops5a6, 13 per cont of the public c'cmrmmy sthool x:mmumna! stafl in lhe
#ted S1gpeg wepe men. {bid, p. 7.
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from the ucupomt of the school sysu*m acting as an allocanng agcncv, it
is a basis of sclection for [uture status in suciety.

Two important scts of qualifi ications need to be cht m mmd in interpre.
ting this structural pauern, but L think these do not destroy the significance
of its main outline. The first quahﬁntmn is for variations m the formal
organization and proccdurel of the school class iisclf. Here the most in:.
portant kind of variation is that between relatively “traditional” schozls
and rclatively “progressive” “schools. The more traditional schools put
more emphasis on discrete units of subject-matter, whercas the progressive

type allows more “indirect” teaching through pro]ccu and broadcr topi.

gal interests where more than one bird can be killed with a s:onc.\!ipm»
gressive schools there is inore emphasis on groups of pupils working together,
compared to the traditional direct relation of the individual pupil to th-:
teacher. This is related to the progressive emphasis on co-operation amor:y

Sihe pupils rather than dircct competition, to greater permissiveness as op-

posed to strictness of discipline, and to a de-emphasis on formal :mrkmg 9
In some schools one of these componcnts will be more prominent, and i in
others, another. That it is, however, an 1mpurtant range of variation i
clear. It has to do, I Lhmk, very largc!y with the :mlcpt:mlcnce dependence
training “hu:h is s0 1mpcrt.mt o enrly socialization in the family. My
broad mtcrprcuuon is that those pcoplc who anphasize mdcpcndcm::
training will tend to Le those who favor rdamcly progressive education.
The rclation of support for progressive cducation to relatively high socio-
cccnom:c staws and to “intellectual” interests and the like is well knewn.
There is no comndzcuan between these c;nph:scs both on independence
and on co-opuauon and group solidarity among pupils. In the first in-
st:mce this is because the main focus of the independence problem at these
ages is vis-a-vis adults. chewr, it can also be said that the peer group,
which here is bmll into the school class, is an indircct field of cxpressxcn of
deperdency needs, dzspl::ccd from adults. . g
The sccond set of qualifications concerns the “informal” aspects of the
school class, \duth are z2lways somewhut at variance with the formal ex-
pectations, I'or instance, the formal pattern of nondiflerentiation between
the sexces ma}' be modified informally, for the very salience of the oncacx
peer group at this age period means that there is bound to be considerable
implicit recognition of it—for exainple, in the form of teachers® encoway:
ing group competition between boys and girls. Still, the fact of cocducazion
and the attempt to teat both sexes alike in all the c?nc:.zl formal re s
remain the most important. Another problem raised b) informal orp.ni-
zation is the questiun of how far teachers can and do treat pupils particular
eThis sumnuny of some contrasts between ua'!i:imui and progiesivé pattans i

derived from general reading in the lievoiuse vaber tdun any single authontaies
serunt,

3
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istically i in vmlauon of the universalistic cxpccuuom of thc school. When :
compared with other types of fornal organizations, however, I think the
extent of this discrepancy in elementary schools is seen to be not unusual.
The school class is structured so that opportunity for particuliistic treat-
ment js sex crc!y linzited. Because there are so many more children in a school
class than in 2 family and they are concentrated in a much nairower age
range, the teacher has much less chance than does a frtens v grml. pa.r-
ticularistic favors. :
Bearing in mind these wwo scis of qualifi catiom. it is sull Iaxr, I umm.
to conclude that the major characteristics of the elementary school class in
this country are such as have been outlined. It should be especially empha-
sized that more or less progressive schools, even with their relative lack of
cmphasis on formal marking, do not constitute a separate pattern, but
rather a variant tendency within the same paitern. A progressive teacher,
like any other, will form opinions about the dilferent merits of her pupils
relative to the values and goals of the class and will communicate these
cvaluations 1o them, informally if not fonmally. It is my impression that the
extremer cases of playing down relutive evulvation are confined to those
uppersstatus schools where going to a “goud” college is so fully taken for
gram.cd that for practical purposes it is an ascribed status. In other words,
in inwrpreting these facts the selective function of the schoel class should
be kept comtinually in the forcfron: of auention. thc clcarly is iml,or- ,
t:mce has not bccn decrmsmw' :athcr the contrity.. ' ~

pit ,, b~ W Twz .'Mun oF Smooz. Ammvmar.r

What, now, of 1he comcnt of the “achiev cm:m capcctcd of ciemcnmy :
school duld:cn? I’crhaps the best bioad chmctcnnuon which can be given
is that it involves the types of performance which are, on the one hand,
appropriate to the school situation and, on the other hand, are felt. by
adults 1o be important in themselves. This vague and somcwhat circular
characterization may, as was mentioned. carlicr, be Dbroken down into two
main components. One of these is the more purcly * mgmuvc" learning of
infounation, skills, and frames of reference associated with empirical kﬁmx -
cdge and tcchuolug:c-ll mastery. The written .auguagc and the early phases
of mathematical :hmkmg are clearly vital; they involve cognitive skills at
altogether new levels of generality and abstraction compared to those com-
manded by the preschool child, With these basic skills goes assimilation
of much factual information about the waald. &

The second main/compunznt s what may broadly be ealled a “moral™
one. In earlier gencrations of schooling this was known as “deporiment.”
Somewhat more generally it might be called n«gzmxs;b?e civizenship in the
schoal t?fla};;mmizy Such zhm"s as 1ot fur he ie 1, consideration and
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co-operativencss in_relation to fellow-pu and gocd “work-habits” are
the fundamentals, leading on to eapacity {or “leadership” and initiative.”
~The striking fact about this achievement content is that in the elementary
grades these two primary components are not clearly dillerenti
each other. Rather, the pupil is evaluated in dillusely general terms; a
good pupil is defined in terins of a fusion of the cognitive and the moral
components, in which varying weight is given to one or the other. Broacly
speaking, then, we may say that the “high achicvers” of the clementary
school are both the “bright” pupils, who catch on casily to their more
strictly intellectual tasks, and the more “responsible’ pupils, who “behave
well” and on whom the teacher can “count™ in her difficult problems of
managing the class. One indication that this is the case is the fact that in
elementary school the purely intellectual tasks are relatively casy for the
pupil of high intellectual ability. In many such cascs, it can be presunicd
that the primary challenge to the pupil is not to his intellectual, but to his
“moral,” capacitics. On the whole, the progressive movement scems to
have leaned in the direction of giving enhanced cmphasis to this compo-
nent, suggesting rhat of the two, it has lcmk.‘d_htq become the more problem-

ated from

. atclt L T aesy

The_t;s:cnlml_pomt. then, scemsto be that_the elementary 1
garded in the light of its socialization function, is ency which differ-

tiates the school class broad! along a single rontinuum of achicvemcis,

J. - - o I. - - _-u-—“
the content of which is relative execl] in living up 1o the expectations -
Jmposed by the (cacher as an agent of ke adult society. The criteria of

this achicvement are, gencrally speaking, undifferentiaied into the cozni-
tive or technical component and the moral or “social” component. But with
respect 1o its bearing on societal values, it js broadly a differertiation of
levels of capacity to uct in accord with these values, ‘Though the relation

is far from neatly uniform, this differentiation underlies the processes of

sclection for Jevels of status and yole in the adult society,

Next, a few words should be said about the outof-school context in
which this process goes on. Besides the school class, there are clearly wwo
primary social structures in which the child participates: the family and
the chﬂﬂ’é informal “peer goup.” L ‘ A '

-

Faniuy axo Prrr Grour 1 RELATION TO TiE Scnoor Crass

The school age child, ef course, continues to live in the parental house-
hold and 1o be bighly dependent, emotionally as well as instrumentally, on

*This arcenmt of the two componenis of eleentary school achicvement and heir
relation summiarizos dnipicasions arined fiom ke litenature, sathor thun being based en
the opinjons of paticulss anliarities, § have the fmpression that achiveement in tisis
wnze correspomis dosly 1o what J5 meant by the temm as wadl by MeCleltand and his
aesgeinres. CL D, € MeClelland of al, 7 he Achice went Motive (New Yeik: Appl wen.

Contury-Cralts, Ine, 1953},

.
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his parents. But he is now spending several hours a day away from home,
subject to a discipline and a reward systein which are essentially indcpend-
ent of that administered by the parents. Morcover, the range of this inde-
pendence gradually increases. As he grows older, he is pcimil.lcd 1o range

further territorially with neither parental nor school supervision, and to do-

an increasing range of things. He often gets an allowance for personal
spending and begins 1o earn some money of b is own. Generally, however, the
emotional problem of dependence-independence continues to be a very

salient one thiough this period, frequently with manifestations by the child
of compulsive independence. ; ' i T 3

Concomitantly with this, the arca for association with age-peers without
detailed adult supervision expands. These associations are tied to the
family, on the one hand, in that the home and yurds of children who are
neighbors and the adjaccut streets save as lucations for their acuivities;
and to the school, on the other hand, in that play periods and going to and
froin school provide occasions for informal association, even though or-
ganized extracurricular activities arc introduced only later. Ways of bring-
ing soine of this activity under another sort of adult supervision are found in
such organizations as the boy and girl scouts. /by i

Two sociological characteristics of peer groups al’this age are particularly
striking. One is the fluidity of their boundarics, with individual children
drifting into g:u} out of asociations. This clament of “voluntary association”
contrasts strikingly with the child’s ascribed membeship in the family and
the school class, over which he has no contiol. The sccond characteristic is
the peer group's sharp scgregation by sex. To a striking degree this is cn-
forced by the children themscives rather than by adults. ‘ sy

The psychological functions of peer association are suggested by these
two characteristics. On the one hand, the pecr group may be regarded as a
field for the excrcise of independence from adult control; hence it is not
surprising that it is often a focus of behavior which gous beyond independ-

ence from adults to the range of adult-disapproved Lehavior; when this

happens, it is the sced bed from which the extremists go over into delin-

quency. But another very important function is to provide the child 2
source of non-adult approval and zcceptance. These depend on “technical”

and “moral” criteria as diffuse as those required in the school situation. On
the one hand, the peer group is a field for acquiring and displaying vaivus

types of “prowess”; for boys this is especially the physical prowess which
may later ripen into athletic achicvement. On the other hiand, it is aaatier
of gnining acceptance from desiruble pears as "bc!u‘;f}gi::g" in the group,
which later tipens into the conception of the popular teen-ager, the “right
guy.” Thus the adult parents ave angmented by agepeers as 2 scuice ol

rewards for parformance and of sceutity in acceptance.

L
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The importance of the peer group for socialization in our type of socicty
should be clear, 'I‘he motivational foundations of character are incvitably
first laid down through identification with parents, who are gencration-
superiors, and the gencration difference is a type example of a hierarchical
status difference, But an immense part of the individual’s adult rele per-
formance will have to be in association with status-cquals or near-cquals.
In this situation it is important to have a reorganization of the motiva-
tional structure so that the original dominance of the hicrarchical axis js
modified to strengthen the cgalitarian components. The pcer grnup pl‘l)‘t
a prominent part in this process.

Sex segregation of latency period pecr. groups nay be regarded as 2 proccss
of rcinforcement of scx-role identification. Through intensive assocaticn
with sex-peers and involvement in sex-typed activitics, they strongly rein-
Iorcc belongingness with other members of the same sex and contrast with
the opposite sex. This is the more important because in the coeducaticnal
school a sct of forces operates which spcc:!‘ call} pla;s down scx-role
dilferentiation. :

It is notahlc that the Ialcncy pcuod scxmle paucx n. mstcnd of institu-
ttomlmng relations to members of the opposite sex, is characterized Ly an
avoidance of such relations, which only in ar.lolcsccnce gives way to dmng
This avoidance is clearly associated with the procm ‘of reorganization of
{the erotic components of motivational structure. The prc-ocd:pal’ objects
of erotic attachment were both intra-familial and generation- superior. In
both respects there must be a fundamental shift by the tine the child
rc;rches adulthood. I would suggest that one of the main functions of the
avoidance pattern is 10 hclp cope with the ps)cholo":cal difficolty of over-
coming the carlier incestuous att:ldunems. and hence 10 prepare the child
for nssu'nmg an auachmcm to an age-mate ol’ opposite sex later.

Scen in this perspective, the sociulization l'uncucm of the school class
assumes a particular signifi cance. The sodalmtwu functions of the family
by this time are relatively rcndual :hou;,h their importance should not be
undcresumatcd But lhe sdma! mnnm: adultcanirollcd and, moreover,
induces basically the sane kind of adcnul'cauon as was induced by the
family in the child’s pr c-ocdnp.ul stage. This is to s say x!:ar. the learning of
:xc!mvcmc.mmomauon is, ps)rhologirally spcakm a proccss of xdt.mxﬁ-
aation with the teacher, of doing well in school in order to please the

teacher (often backed Ly the puents) in the same sense in which a pre-
ocdipal child learns new skills in order to please his'i mother.

In this conncction 1 maintain that what is internilized through the pro-
cess of identification is a reciprocal p'aucrn of roleaclationships.t Unless

*On the sdmuﬁca:mn process in the fumily see my paper, “Secial Struecture and the
Deslopment of Possonality,” Paehidtry, NX1 (Novanber, H08), pp. $521.40,
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 there is a drastic failure of internalization altogether, not just one, but

both sides of the interaction will be internalized. There will, however, be

an cmphasis on one or the other, so that some children will more ncarly

 identify with the socializing agent, and others will more nearly identify
" with the opposite role. Thus, in the pre-ocdipal stage, the “independent”

child has identified more with the parent, and the “dependent” one with the

child-role vis-d-vis the parent.
~ In school the teacher is institutionally defined as superior to any pupil
in knowledge of curriculum subject-natter and in responsibility as a good

citizen of the school. In so far as the school class tends to be bifurcated

(and of course the dichotomization is far from absolute), it will broadly be

on the basis, on the one hand, of identification with the teacher, or ac- |
~ ceptance of her role as a model; and, on the other hand, of identification

 with the pupil peer group. This bifurcation of the class on the basis of

~ identification with teacher or with peer group so strikingly corresponds

. with the bifurcation into collcge.goers and non-collcge-goers that it would

~ be hard (0 avoid the hypothesis that this structural dichotoinization in the
-~ school system is the primary source of the sclective dichotomization. Of

course in detail the relationship is blurred, but certainly not more so than
in a great many other ficlds of comparable analytical complexity.

These considerations suggest ‘an interpretation of some features of the

- clementary teacher role in American socicty. The first major step in socigli-
~ zation, beyond that in the family, takes place in the elementary school, so
it secms reasonable to expect that the teacher-figure should be characterized
by a combination of similarities to and differences from parental figures.
' The teacher, then, is an adult, characterized by the gencralized superiority,
~ which a parent also has, of adult status rclative to children. She is not,
hovwever, ascriptively related to her pupils, but is performing an occupa-
. tional role—a role, however, in which the recipients of her services are
tightly bound in solidarity to her and to each other. Furthermore, com-
pared to 2 parent’s, her responsibility to them is much more universalistic,
- this being reinforced, as we saw, by the size of the class; it is also much
more oriented to performance rather than to solicitude for the emotional
“needs” of the children. She is not entitled to suppress the distinction be-
~ tween high and low achievers, just because not being able to be included
- among the high group would be too hard on liule johnn)—-bowc\cr much
tendencics in this direction appear as deviant pallcrm. A mother, on the

other hand, must give first priority to the needs of hern child, rcg-\rdlcss of

his c-\pacmcs to achieve. ,, .

It is also significant for the parallel of the clmcnnry schonl. cliss with
the family that the teacher is normally a womun. As background it should
be noted that in most European systems umil recently, and often todx q. in
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our private parochial and non-sectarian schools, the scxes have been
ssgregated and each sex group has been taught by teachers of their cwn
sex. Given cocducation, however, the woman teacher represents continuity
with the role of the mother. Preciscly the lack of differentiation in the cle-
mentary school “curriculum™ between the components of subject-matter
competence and social responsibility fits in with the greater diffuseness of
the feminine role. =~ -~ S o

But at the same time, it is essential that the teacher is net a moiher (o
her pupils, but must insist on universalistic norms and the diflcrential re-
ward of achievement. Above all she must be the agent of bringing about and
Icgftimiziﬁg -a differentiation of ‘the school class on an ve
This aspect of her role is furthered by the fact that in.
feminine role is less
societies,

achievement axis, -
, American socicty the
confined to the familial context than in mest other
but joins the masculine in occupational and associational: con-
cerns, though still with a greater relative fm‘;f;ms;;, on-the family. Through
identification with their teacher, children of both sexes learn that the
category “woman” is not co-extensive with “mbther” (nnd future wifz), but
that the feminine role-personality is more complex than that,
- In this connection it may well be that there is a relation to the once-
- controversial issue of the marriage of women teachers. If the differengiation
between what may be called the maternal and the occupational componenis
“of the feminine role is incomplete and insccure, confusion between them
may be avoided by insuring that both are not perfornmed by the same
- persons. The “old maid” teacher of American tradition may thus be

- thought of as having r al role in favor of the occupa-

2rounced the matern

tional.? Recently, however, the highly affective concern over the issue of
married women's teaching has conspicuously abated, and their aciual partic.
ipation has greatly increased. It may be suggested that t

his change is
associated with a change in the feminine role, the most conspicuous feature
of which is the general social sanctioning of participation of wemen in the
labor force, not only prior to marriage, but also after marriage. This I
should interpret as a process of structural differentiation in that (he same
category of persons is permitted and even expected to engage in a more
complex set of rolc-functions than before,
The process of identification with the teacher which has been postulated
here is furthered by the fact that in the clementary grades the child typicaily
has one teacher, just as in the pre-ocdipal period he had one parent, the
mother, who was the focus of his abjectrelations. The continuity between
the two phases is alse favored by the fact th:

s

tt the teacher, like the mother,

* 1t is worth noting that the Cathiolie prochinl schond systent s in Jine with the more

pencral older Amerieon trdition, fn thar she tvphiad tevwher fo a nun, The aply dilferen:

i this respont s the shasp relizious ssmbalizagion of the difforence Detween wother 32
teacker. '
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is 3 woman. But, if she acted only like a mother, there would be no genuine
reorganization of the pupil’s personality system. This rcorganization is
“furthered by the features of the teacher role which differentiate it from the
maternal. One fufther point is that while a child bas one main teacher in
cach grade, he will usually have a new _teacher when he progresses to the
next higher grade. He is thus accustomed to the fact that teachers are,
unlike mothers, “interchangeable” in a certain sense. The school year is
long enough to form an important relationship to a particular teacher, but
net long enough for a highly particularistic attachment to crystallize. More
than in the parent-child relationship, in school the child must internalize
his relation to the teacher’s role rather than her particular personality; this
is a major step in the internalization of universalistic patterns.

SOCIALIZATION AND SELECTION IN THE FELEMENTARY Saioor

To conclude this discussion of the clementary school class, somcthing
should be said about the fundamental conditions underlying the process
which is, as we have seen, simultancously (1) an emancipation of the child
from primary cmotional zttachment to his family, (2) an internalization of
a level of socictal values and norms that is a step higher than those he can
learn in hfs‘ family alone, (3) a differentiation of the school class in terms
both of actual achicvement and of differential valuation of achievement,
and (1) from socicty’s point of view, a selection and allocation of its hurhan
resources relative to the adult role system.10 o

Probably the most fundzmental condition underlying this process is the
sharing of common values by the two adult agencies involved—the family and
the school. In this case the core is the shared valuation of achievement.
It includes, above all, recognition that it is fair to give differential rewards
for different levels of achicvement, so long as there has been fair access to
opportunity, and fair that these rewards lead on to higher-order opportuni-
tics for the successful. There is thus a hasic sense in which the clementary
school class is an embodiment of the fundamental Ainerican valve of equal-
ity of opportunity, in that it places value both on initial cquality and on
differential achievement. -

As a second condition, however, the rigor of this valuational pattern
must be tempered by allowance for the difficulties and needs of ihe young
child. Hcre the quasi-motherliness of the woman teacher plays an important
part. Through her the schaol system, assisted by other :2gcuci‘cs. attempts to
minimise the insccurity resulting from the pressures to learn, by providing a
certain amonnt of emotional suppore defined in terms of what js due to a
child of a given age level. In this respert, however, the role of the school
is relatively smaull. The underlying foundation of support is given in the

rhe following semary s wlapted o T, Parune, R, ¥, Nales of o’ Eamily,
Secialization and Intaction Process (Glencee, s The Free Prese, 195%, exp. chap, iv.

a
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' home, and as we have scen, an important supplement to it can be provided

by the informal peer associations of the child. It may be suggested that the

development of extreme patterns of alicnation from the school zs often”

re]‘llctl to inadequate support in these respects. -

" Third, there must be a process of selective rc\x:udmg of valucd pcrl'oz m-
ance. Here the teacher is clearly the primary agent, though the more pro-
gressive modes of education attempt to enlist classmates more systematic-
ally than in the traditional pattern. This is the process that is the direct

- source of intra-class differentiation along the achicvement axis.

The final condition is that this initial diffcrentiation tends to bring about
a status system in the class, in which not onl'y the immediate results of
school work, but a whole series of influcnces, converge to censolidate
different expectations which may be thought of as the children’s “levels of

~aspiration.” Genarally some diffcrentiation of friendship groups along this

line occurs, though it is important that it is by no mecans complete, and
that children are scnmurc o tl.c autitudes rot on!y of. lhur own friends,
but of others,

_ Within this gcncnl dlsmss;on of proccsscf and condiuom. it is rnpo. tant

‘to distingnish, as I have attempted to do all along, the soc:ahuuon of the

individual from the selective allocation of contingents to [uture rolcs. Tor
the individual, the old familial identification s broken up (thc !'..mal~' of
orientation becomes, in Freudian terms, a “Jost ob]cct') and a new identifi-
cation is gradually built up, providing thc first-order strucmrc of the child’s
u!cnmy apart from his ~originally ascribed 1dcnm.y as son or d'uw}xicr of
the “Joneses.” He both transcends his familial 1dennfnuon in fzvor of a
more independent one and ‘comes. to occupy a d:ﬂcrcmx ated status wu}mx the
new system. His personal status. is inevitably a dircct function of the Jusition

he achieves, primarily in the fun-nal school class and :ccondan!y in the in-

formal peer group structure. In spite of thc sense in which adm:xemcup
ranking takes place along a continuum, I Imx'e put fOl’“"‘ll‘d reasons to sug-
gest that, with respect to this status, there § is an important diferentiation
into two broad, relatively distinct levels, and that his positicn on one or the
other enters into the individnal’s definition of his own identity. To an
important degree this process of difcrentiation is independent of the
socio-cconomic status of his family in the community, which to the child
is a prior ascribed status.

When we look at the same sysum as a selective mechanism from the
socictal point of view, some further cons:dcraugns become important.
First, it may be noted that the valuation of achievement and its sharing
by family and school not only provides the appropriate values for intzrnali-
zation by individuals, but also performs a crucial integeative funciion for
the system. Differentiation of the class along the achicvement axis i3
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inevitably a source of strain, because it confers higher rewards and priv-
ileges on one contingent than on another within the same system. This com-
mon valuation helps make pessible the acceptance of the crucial differentia-
tion, especially by the losers in the competition. Iere it is an essential point
that this common value on achievement is shared by units with different
statuses in the system. It cuts across the differentiation of families by socio-
cconomic status. It is necessary that there be realistic opportunity and that
the teacher can be rclied on to implement it Ly being “fair” and reward-
ing achievement by whoever shows capacity for it. The fact is crucial that
the distribution of abilities, though correlated with {amily status, clearly
does not coincide with it. There can then be a ‘genuine selective process
within a sct of “rules of the game.” , o
This commitment 1o common values is not, however, the sole integrative
mechanisni” counteracting the strain imposed by diffcrentiation. Not only
docs the individual pupil cnjoy familial support, but teachers also like and
indeed “respect” pupils on bases independent of achievement-status, and
peer-group friendship lines, though correlated with position on the achieve-
ment scale, again by no means coincide with it, but cross-cut it. Thus there
are cross-cutting lines of solidarity which mitigate the strains generated by
revarding achicvanent differeniiallyst - o .
- It is only within this framework of institutionalized solidarity that the
- crucial sclective process goes on throngh selective rewarding and the con-
solidation of its results into a status-differentiation within the school cliss.
We have called special attention to the impact of the selective process cn
the children of relutively high ability but low family status. Preciscly in
this group, but pervading school classes generally, is another parallcl to
what was found in the studics of voting Lehavior.? In the voting studies it
was found that the “shifters"~those voters who were transferring their
allegiance from one major party to the other~tended, on the one hand, to
be the “cross-pressured” people, who had multiple status characicristics and
B 1n this, as in sm*cra! ci!‘xcr’ resperts, there is a parallel to other important allocative
processes in’ the society, A siriking example is the voting process by which political
support is allocated between party candidates. Here, the sirain ariscs from the fazt that
onc candidate and his party will come 10 enjuy all the purquisites—above all the power—
of office, while the ciher will be excluded for the time being hom these, This strain is
mitigaied, on the one hand, by the cummon commitnent 10 constitutional procedure,
and, on the other hand, by the fact that the nenpolitical bases of social solidarity, which
figme zo0 prominently as determinants of voting behavior, Mill eut acroms party lines, The
averate person is, in varions of his volus, sssaciated with people whase political preference
is diffaent from his own; he thaiclore could nep 1eznd the appesiie party as camposed
of unmitizated sconndrels without introducing a rift within the Srnps to which he s
antached, This feature of the clectorate’s simicine s Lzought out stiongly in B. R,
Derclon, P, F. Lazardeld and W, X, McPhee, Yoting (Chicazo: f.’nivrrsi!y of Chicaro
Press, 1951). The conceptunl anahsis of it is developed in my evvn paper, **Voting® and
the Lauililsium of the Amesicun Politieal Syetem™ in F. Rurdick and A. J. Mrodheck

{vds), American Voting Rehacior (Glencoe, 1: The Tree Press, 1920,
* thid, ’ :
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group allegiances which predisposed then simultancously to vote in opposite
dircctions. The analogy in the school class is clearly to the children for

‘\\-hom;nbi!hy and Family status do not coincide. On the other hand, it was

precisely in this group of cross-pressured voters that political “indifference”
Was most conspicuous. Non-voting was particularly prevalent in this group,
s was a geacrally cool emotional tone toward a campaign. The suggestion
is that some of the pupil “indiflerence” to school performance may have a
similar origin. This is clearly a complex phenomenon and cannot be further
analyzed here. But rather than suggesting, as is usual on common sensa

- grounds, that indifference to school wor!:'rrprcscnu,m “alienation” from
cultural and intellectual values, I would suggest exactly the opposite: that

an important_component of such indilerence, including in extreme cascs
overt revolt against school discipline, is connected “with the fact that the

 stakes, as in politics, are very high indced. Those Pupils who are expesed 1o

contradictory pressures are likely 10 be ambivalent; at the same time, the

- personal stukes for them are higher than for the others, because what hap.

pens in school may make much more of a diffcrence for their futures than
for the others, in whom ability and family statu$ point 10 the same expacta-
tions for the future. In particular for the upwardly mobile pupils, too much
emphasis on school success would pointedly suggest “burning their bridges”
of associztion with their familics and status peers. This phenomenon seems
to operate even in elementary school, although it grows sumewhat more con-

- spicuous later. In general 1 think thai an important pact of the anu.

intellectualism "iﬁAmcrfcan youth culture stems from the imzortance of the
selective process through the educational system rather than the oppositz.
One further major paint should be made in this analysis. As we have

“noted, the gencral trend of Amcrican society hzs been toward a rapid

upgrading in the cducational status of the population. This means that, rela-
tive fo past expectations, with each generation there iy increased pressure
to cducational achicvement, often associated with parents’ occupational
ambitions for their children.’ To a sociologist this is a more or less classical
situation of anomic ‘su-ain’f, and the youth-culture ideology which plays
down intcllectual interests and school performance seems 1o fit in this con-
text. The oricntation of the youth culture is, in the nature of the case, am-
bivalent, but for the reasons suggesied, the anti-intellectual side of the
ambivalence tends to be overtly stressed. One of the reasons for the domi-
nance of the antischool side of the ideology is that it provides a means
of protest against adults, who are at the oppusite pole {n the socialization
situation. In certain respects one would expeet that the trend 1oward greater
emphasis on independence, which we have associated with progressive edu-

® 1 AL Rahl, “Fducutional and Oecuparional lephations of Comrion AMun® Boys,”

-

slarcavd Fluentioanl Review, XS0 Smmmer, V933), pp, 155008,
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- cation, would accentuate the strain in this arca and hence the tendency

to decry adult expectations. The whole problan should be subjected to a -

thorough analysis in d:c light of what we know abou!. xdco!amcs more
generally. .

The same gcucml considerations are relcvant to the mm.h discussed prob‘
lem of juvenile delinquency. Both the general upgradmw prcsccss and the
pressure to enhanced mdcpemknr.c should be c\pcctcd to increase strain
on the lower, most marginal groups. The analysis of this p'lpcr has been
concerned with the line between college and non-college contingents; there
is, how cver, anmbe. line between those who achieve solid non-college educa-
tional status and those for whom adaptation to educational expectations
at any Icvcl is difficult. As the acccymhle minium of cdumtwml quali-
fication rises, persons near and below the margin will tend to be pushed
into an attjtude of rcpudnuon of these expectations. Truancy and dclin-
quency arc ways of expresing this mpudmxon. Thus the very improvement
of educational standards in the society at large may v well be a major factor
in the failure of the educational process for a growing number at the Jower
end of thc status and ab:ht} distribution. Tt should thercfore not be too
casily assumed that delinquency is a sympiom of a general failure of the

“educational process. “

- DIFFERENTI smov AND SELECTION IN TIE SECOXDARY SCliooL

It will not be rmsxb’!c to discuss the sccomlary school phase of education
in ncarlv as much detail as has been done for the clementary scheol phase,
“but it is worthwhile to sketch its main omlmc in order to place the above
analysis in a wider context. Very broadly we may say that the elementary
school phase is concerned with the internalization in children of moativation
to achicvement, and the sclection of persons on the basis of d:ﬂ'crcmml
capacity for achicvement. The focus is on the level of capacitv. In the
secondary school ph'xse, on the ather hand, the focus is on the differentia-
tion of qualitative types of achievement. As in the clementary school, this
diffcrentiation cross-cuts sex role. T should also maintain that it cross-cuts the
levels of achicvement which have been differentiated out in the c;cmcm'\rv
phase. ’

In mpmachmg the question of the types of capacity differentiated, it
should he Lept in mind that secondary school is the principal springboard
from which lowerstatus persons will enter the Iabor force, whereas those
achieving higher status will continue their formal cJumncn in ¢ollege,
and some of them beyond. Tlence for the Jowerstatus pup'ls thz important
line of differentiztion should be the one which will “lead into Droadly
different entegories of johs; for the higher-status pupils the differentiatinn
will lead to breadly different roles in college.
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My suggestion is that this differentiation separatcs those two components
of achicvement which we labelled “cognitive” and “moral” in discussing
the clementary phase. Those relatively high in “cognitive™ achievement
will fit better in specific-function, more or less technical roles; those rela-

- tively. high in “moral” “achicvement will tend toward diffuser, more

socially” or "humanly” oriented roles. In jobs not requiring college
training, the one category may be thought of as comprising the more im-
personal and technical occupations, such as “operatives,” mcchanics, or
clerical workers; the other, as occupations where “human relations™ are
prominent, such as salesmen and agents of various sorts. At the collcge
level, the differentiation certainly relates to concern, on the one hand, with
the specifically intellectual curricular work of college and, on the other
band, with various types of diffuser responsibility in human relations,

- such as leadership roles in student government and extracurricular activi-

ties. Again, candidates for post-graduate professional tr:unmg 1\'1]1 prrabahly
be drawn mainly from the first of these two groups.
In the structure of the school, there apghars to be a nradua! transition

from the carlicst gr:ldcs through high school, with the changes timed.

differently in different school systems. The structure ‘emphasized in the
first part of this discussion is most clearly marked in the first three primary”
grades. With progression to the higher grades, there i is greater frcquenc) of

- plural teachers, though very generally still a single main teacher. In the sixth

g-r:dc and sometimes in the fifth, 2 man as main teacher, lhough uncommon,
is by no means. unheard of. With junior high school, however, the shiit of
pattern becomes more marked, and still more in senior high.

By that time the pupil lm sevaal d:frmm teachers of both sexcst

‘ l.c':chmg him diffcrent subjects, wluch :xre more or less fnnn.d!y organived

into different coun.u—co]lcgc prcpantory and others. Furthermore, with
the choice of “clective” subjects, the members of the class in one snb]cct no
Iongcr need be ex'u:dy the same as in another, so the pupil is much nore
syslmaucnliy exposed to assocaal;m: with different pmp!c, Loth adults and
age-peers, in different contexts. M'orcm'rr, the school he attends is likely 1o be
substantially Iargcr than was his ckmenmry school, ard to draw from a
wider geographical area. Hence the child is exposzd to a wider range of
statuses than before, Leing thiown in with more age-peers whom he docs
not encounter in lm neighborhood; it is less hiel) that his parents will know
the parents of any given child with whom he asseciates. It is thus rmy im.
pression that the transitions to junior high and senior high scheol me apt
to mean a considerable reshuflling of friendships. Another conspicuous
dilfcrence Letween the elcmemnr}r and secondary Tevels §s the great increase

3 Men snake np about half (49 per cent) of the pnblie s condmy selimol Inetriional
stafl, Rivunial Surcey of Educction in the Usited Ktatrs, JUs1.56, ¢-’; cit., chap, §, 7.
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in high school of organized extracurricular activitics. Now, for the first
time, organized athletics become important, as do a varicty of clubs-and
associations which are school-sponsored and supcrvised to varying degrees.
“T'wo particularly important shifts in the patierning of youth culture occur
in this period. One, of course, is the amcrgence of more positive cross-sex
relationships outside the classroom, through dances, dating, and the like.
The other is the much sharper prestige-stratification of informal peer group-
ings, with indecd an clement of snobbery which often exceeds that of the
adult community in which the school exists.)3 Here it is important that
though there is a broad correspondence between the prestige of friendship
- groups and the [amily status of their members, this, like the achivvement
order of the elementary school, is by no means a simple “mirroring” of the
comunity stratification scale, for a considerable number of lowerstatus
children get accepted into groups including members with higher Gunily
status than themselves. This stratified youth system opcrates as 2 genuine
assortative mechanism; it does not siinply reinfowce ascribed stitus.
The prominence of this youth culture in the American sccondary schcol
~ is, in comparison with other socictics, onc of the hallmarks of ihe American
cducational system; it is much less prominent in most Xuropean systems, It
may be said to constitute a kind of structural [usion Letween the schocel
class and the peer-group structure of the clementary period. It scems cleac

that what 1 have called the “human rclations” oriented comuwcm of the

secondary school. pupils are more active and prominent in extracurrictlar
activities, and that this is one of the main foci of their differcntiation from
the more nmpcrsomll)- and technically-oriented contingent. The personal
qualitics figuring most prommcmly in the human relations contingent can
perhaps be summed up as the qualities thut make for * ‘popularity.” I sug-
gest that, from the point of view of the secondary school’s selective function,
the youth culture helps to differentiate between types of personalitics which
will, by and large, play diffcrent kinds of roles as adults. '
The stratification of youth groups has, as noted, a sclective function; it
is a bridge between the aduevcmem order and the adult stratification system
of the comununity. Bu; it also has ancther function. It is a focus of prestige
which cxists along side of, and is to a degree indcpendent of, the achicve-
ment order focussing on school work as such. The attainment of prestige
in the informal youth group is itscll a form of valued achicvement. Hence,
among those individuals destined for igher status in society, one can dis-
cern two broad types: those w hose school work is more or less outstanding
and whose informal prestige is velatively satisfactory; md vice versa, those
whose informal prestige is outstunding, and school ;mfonmmc s.m;i’acto.).

% See, for imstance, C. W. Gordon, The Sncial System of the High Schaol: A Stady in
the Socivlogy of Adolescence (Gluncoe, 3L: ‘The Tiee Fress, 1957).
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Falling below certain minima in eiiher respect would jeopar
clamt 10 belong i the upper group.t» 1g g
thuse clenly headed for conege
depreaative of intensive conces

dize the child's
an mpustant pomt here that |
belung 10 peer groups which, while olten
N with studies, atso take for granted and ‘
rewforce a level of scholustic atinment which is necessary for admission
10 2 good college. Pressure will be put on the mdividual who tends 1o 1all 3
below such a standurd, o I o

In discussing the clementary school Jevel it will be remembered that we
emphasized that the pecr group served as an object of emotional dependency
displaced from the famuy. In relation to the pressure for school achieve- |
ment, therefore, it scrved at least Partially as an expression of the lower- g
order motivational system owut of which e child was in process of being
socialized: On jts own level, similar things can be said of the adclescent
youth culture; it is in part an expression of regressive motivations. This
is true of the emphusis on athletics despite its lack of relevance to adult
rolcs, of the “homosexual” undertones: of much intensive same-sex {riend- -
ship, and of a certain "irx‘cs;mﬁs;ibiiﬂy’“'iﬁf;iiiudcs toward the oppusite
scx—e.g., the exploitative element in the attitudes of boys toward girls.
This, however, is by no means the whole story, The youth culture is ulso
a field for practicing the assumption of .Ixiglierbrdcr responsibilities, for
conducting dclicaite human relations without immediate supervision and
learning 10 accept the consequences. In this conncetion it is clearly of
particular importance to the contingent we have spoten of as specializing
in “human relations.” S ‘ o

. e

We can, perhaps, distinguish three different levels o
these youth-culture patterns. The middle one is that which may be con-
sidered age-appropriate without clear s‘:h:us-dﬂtéfeniimicm The wo key-
notes here scem to be “being a good fellow™ in the sense of general friendli-
ness and being 1eady 10 wke responsibility in inforinal social situations
where something needs 1o be done. Above this, we may speak of the higher
level of "outstunding” popularity and qualitics of “leadership™ of the person
who is rned to where unusual responsibilities are required. And below
the middle lcvel are the youth patterns bordering on delinquency, with-
drawal, and generally unaceeptable behavior. Ounly this last level is cleuly
“regressive” relative to expeetations of appropriate behavior for the age-
grade. In judging these three levels, however, allowance should be made for
a good many nuances. Most adolescents do a cc:zai'n amount of expuri-
menting with the borderline of the unacceptable patterns; that they chould
do so is to bz expected in view of the pressure toward independence from

adults, and of the “collusion” which can be expected in the reciprocal
* ] Rilew, M. Riley, and AL Mooye,

in 8. M. Lipaet ol Lo ovengtal
Sorind Chancter Wileneve, §.:
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5
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stimulation of age-peers. The question is whether this regressive Lehavior

comes to be coufumcd into a major pauern for the personality as a whale,

Secn in this perspcctive. it scems legitimate 1o maintsin that the midile
and the higher patterns indlicated are the major oncs, and that only 3
minority of adolescents comes to be confimed in a truly unacceptible
pattern of living, This minority may well be a relatively constant pmp)z tion
of the age cohort, but apart from situations of special social disorganization,
the available evidence does not suggest that it has been 2 progressively grow-
ing one in recent years., e I ice :
The patterning of crosssex relations in the youth culture clearly fore.
shadows future marriage and family foration. That it figures so promi-
nently in school is related to the fact that in our saciety the element of

ascription, including direct parental influence, in the choice of a martiage

partner is strongly minimized. For the girl, it has the very important signifi-
cance of reminding her that her adult status js going to be very much con-
cerned with marriage and a family. This basic expectation for the giil

stands in a certain tension to the school's curricular cocducation with jis
relative luck of differentiation by sex. But the extent to which the feminine

role in American socicty continues to be anchored in marriage and the
family sheuld not be allowed o obscure the l‘mlprténci: of coeducation. In
the first place, the contribution of women in various extra-familial oLipa-
tions and in community alfairs has been rapidly increasing, and certzinly
higher levels of education have served as a prercquisite to this cofuibu-
tion. At the same time, it is highly important that the woman’s famili:]
role should not be regarded as drastically segregated from the culiursl

concerns of the society as a whole, The cducated woman hys importunt.

functions as wife and mother, particuiarly as an influence on her children in
backing the schools and impressing on them the importance of education. It
is, I think, broadly truc that the immediate responsibility of women for
family management has been increasing, though 1 am very skeptical of the
alleged “abdication” of the American male. But precisely in the context of
women's increased family responsibility, the influence of the mother bLoth
-as agent of sccialization and as 10le model is a crucial one. This influcnre
should be evaluated in the light of the general upgrading process. It is very
doulitful whether, apart from any other considerations, the motivationzl
prerequisites of the general process could be sustained without sufficicntly
high education ol the wumen who, as mothers, influence their childion.

]
*

CoxcrLusion

With the geneial cuitaral upgrading process in American sociely which
has been going on for more thun a century, the educational systcn has cone
to pluy an increasingly vital role. That this should be the case fs, in my
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opinion, a consequence of the general wend 1o structural di ferentiation in-
the socicty. Relatively speaking, the school is a specialized agency. That it
should increasingly have become the principal channel of selection as wjl
as agency of socialization is in line with what one would expect in an in-
areasingly differcntiated and progressively more upgraded society. The
legend of the “sclf-made man” has an element of nostalgic romanticisin and
is destined 10 become increasingly mythical, if by it is meant not just mobility
from humble origins 1o high status, which docs indeed continue to occur, Ly
that the high status was attained through the “school of hard knocks" with.
out the aid of formal education, N i e et ey r e ik s
The structure of the public school system and the analysis of the ways in
which it contributes both to the socialization of individuals and o their
~allocation to roles in socicty is, I feel, of vital concern to all students of

American society. Notwithstanding the varicgated clements in the situation, |

1 think it has been possible to sketch out a few major structuraj Juiterns of

the public school system and at least 12 suggest some ways in which they
serve these important functions, What could Be presented in this paper is the

merest outline of such an analysis. It is, however, hoped that it has been
carried far enough to suggest a field of vital murua] interest for social
scientists on the one haud and these concerned with the actual, opcration of

the sclcols on the other, B i ‘ e
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